Reading

Rationale

God’s Love in Action

Our children are at the heart of everything we do through Christian values and
relationships. Living and learning together we celebrate the uniqueness and
diversity of everyone in our family. We nurture a sense of self belief, mutual
respect and belonging through Social Emotional Learning and academic
excellence. We are dedicated to building the foundations for happy and
successful life-long learning.
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1. Curriculum Vision

Literacy is fundamental, not only to our personal and social development, but also to our ability to understand,
evaluate, dissect, and disseminate knowledge and, consequently, to our ability to function effectively in society.
Therefore, at St Thomas we believe our children should be given every opportunity possible to develop their

reading, writing and speaking and listening skills that they may cultivate the tools necessary for a happy and successful
life.

We are committed to ensuring that our children:
« have the necessary tools to access the curriculum.
« can transfer knowledge, ideas, and skills between subject areas.
« recognise the importance of and enjoy reading for pleasure.
« recognise the value of writing and communicating effectively.

« can continue their literacy development beyond their primary school career.

2. National Curriculum

The programmes of study for reading at key stages 1 and 2 consist of two dimensions:

e word reading
e comprehension (both listening and reading).

It is essential that teaching focuses on developing pupils’ competence in both dimensions; different kinds of teaching
are needed for each. Skilled word reading involves both the speedy working out of the pronunciation of unfamiliar
printed words (decoding) and the speedy recognition of familiar printed words. Underpinning both is the
understanding that the letters on the page represent the sounds in spoken words. This is why phonics should be
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emphasised in the early teaching of reading to beginners (i.e., unskilled readers) when they start school. Good
comprehension draws from linguistic knowledge (of vocabulary and grammar) and on knowledge of the world.
Comprehension skills develop through pupils’ experience of high-quality discussion with the teacher, as well as from
reading and discussing a range of stories, poems, and non-fiction. All pupils must be encouraged to read widely across
both fiction and non-fiction to develop their knowledge of themselves and the world in which they live, to establish an
appreciation and love of reading, and to gain knowledge across the curriculum. Reading widely and often increases
pupils’ vocabulary because they encounter words they would rarely hear or use in everyday speech. Reading also
feeds pupils’ imagination and opens a treasure-house of wonder and joy for curious young minds. It is essential that, by
the end of their primary education, all pupils can read fluently, and with confidence, in any subject in their forthcoming
secondary education.

Why do learners at St Thomas need to study Reading?

We have constructed a curriculum which prepares the children of St Thomas academically, emotionally, socially, and
spiritually to be active and successful participants of British and Global society. Our sequential knowledge curriculum
begins in EYFS, so that students can successfully access a broad and balanced curriculum throughout their education.

During KS1, focus is placed on phonics using Little Wandle letters and sounds. We ensure all students are reading by
the age of six so that they can successfully access a broad and balanced curriculum. Throughout KS2, we seek to
carefully develop subject knowledge and build clear sequences in our students’ minds, allowing them to begin to think
more coherently, critically, and creatively. Reading is the gateway to all other subjects. Reading is often seen as no
more than a set of skills, which if taught systematically, will lead to independent readers. However, this is not the

case. Children need to balance the skills of being a reader with the will to read.
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4. Implementation

We use as many opportunities as possible to promote the love of reading, such as:

Children being read to daily by an adult. This will mainly be within lessons, through use of high-quality class fiction
texts but also includes non-fiction, poetry, and other wider-reading sources throughout the day. Children are also read
a class novel either in the morning or end of the school day.

Children being actively involved in choosing books from the reading corner. Within each classroom, teachers
create a reading corner, which children can free read from throughout the week. The reading corners have books that
are language rich and diverse, carefully selected by the English lead. We refresh these reading corners as much as
possible and speak to children about books they are interested in.

Children being given the opportunity to free read. Children are given daily reading time in which they can bring
their own books, select from the reading corner, and read to themselves.

Teachers explicitly teach learners:
« Knowledge of the alphabetic code (the letter-sound correspondences)
o The skill of blending sounds in order, all through a word to read it
« The skill of segmenting words into sounds, all-through a word to spell it
o The skill of letter formation leading to handwriting

These key elements are the essence of phonics, but they are heavily interlinked with vocabulary knowledge. Further
phonics information can be found on the phonics tab from our curriculum page.

Our daily reading sessions, after children are ready to move on from Little Wandle, are structured to build on children's
knowledge of language and how to apply various skills to the texts they approach.
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Decoding and contextual understanding

Children examine an extract, from the 'read and respond' whole class texts, looking at new words and vocabulary.
They are encouraged to decode and identify words which they may be unfamiliar with; reading around the word for
clues to meaning. Teachers explore the background of the extract they are looking at, making links to children's prior
knowledge. Extracts are annotated with newly discovered words and their meanings.

Prosody and fluency

Teachers model and explore other linguistic features of the text to demonstrate how these features impact the reader,
and why the writer has chosen to use them. Children explore linguistic functions such as intonation, stress, and rhythm
to become familiar with the extract they are exploring. Extracts are annotated for meaning and structure of the text.

Guided and shared reading

Through explicit teaching, children are guided through how different question types can be answered using their
annotated extract. Teachers use the "I do, we do, you do" approach to gradually release ownership of the task to the
child and to build confidence in their approach.

Review and link making

Links are made across texts and different authors, using themes and language conventions, to identify the authorial
intent. Children make comments and draw on their knowledge of the extract in order to compare and contrast. They
explore structure and order of language to understand the impact the writer is trying to make.

Comprehension

Readers need to be able to use a range of skills to understand what they have read. These skills are taught explicitly
through daily whole class sessions and guided reading (including modelling the reading process and close
examination of the text) and articulated by the children when discussing what they have understood. The primary skill
to become a fluent reader is phonics, however from EYFS onwards children will also be using comprehension skills
taught through our 'reading monsters.'
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Our reading monsters are used as a creative and visual tool to teach:

Retrieval: Identifying and finding information in a text.

Interpret: Infer and predict using evidence from a text.

Choice: Understand choice of language and the impact on the reader.

Explain: Work out the meaning of words, within its context.

Review: Express understanding of structure within a text and express personal opinions.

Performance: Using intonation, tone and expression informed by clues in the text.

English During English, teachers teach units that include all of the reading statements from the national
curriculum, mapped progressively. English is delivered using a wide range of teaching
strategies and approaches to ensure that children can access and understand texts that are age
appropriate as well as more challenging reading material.

Reading We use read and respond texts to ensure it matches the national curriculum content and

sequencing of reading content is maintained throughout each year group.

Lesson 1:

Children are introduced to the extract or chapter of the text they are focusing on that half term.
The teacher models reading aloud and children identify unknown words and key language with
the teacher’s guidance. Using schema and strategies explicity taught by the teacher they
uncover meanings and context of the language.
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Lesson 2:

Prosody. The class teacher demonstrates expressive, fluent reading. As the children close read
the text they are guided through using grammar and punctuation to indicate how the text is
read. Discussing clues in the text and making decisions on how to read the text. This is
practiced as a class, in pairs and independently.

Lesson 3:

The teacher poses some questions for the class to discuss, based on the text from the previous
lesson. This is also an opportunity for the teacher to model how to give written answers to
comprehension questions, recognising each of the reading skills involved. Following this, the
children are given further questions to answer in groups, pairs or independently.

Lesson 4:

Review and revisit. The children explore themes, patterns and the structure of the text.
Comparing different writer’s styles, character development and the layout/structure chosen by
the author.

Lesson 5:

Using a new text, which is matched to the child’s reading ability, the children complete a set of
written comprehension questions independently. The answers to these should be explored
once the children have completed their answers.

Independent |The children choose what they read and how they read during these sessions (e.g. home
Readin reading book, free choice book, a book from a selection of books chosen by the teacher.)
9 During this time, the teacher assesses the children by listening to and questioning their reading
1:1.

Bcross the Teachers find regular opportunities for the children to apply the skills they are learning in
English, including reading skills, in other subject areas using text books, graphic organisers,

curriculum : :
reports and interviews.
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Home reading Children need to read independently every day to build reading fluency so home reading
books are matched to the children's reading level so that they can build their reading
stamina without decoding being a barrier. We assess children's fluency in KS2 using the
Collins Fluency assessments, which match our Big Cat Collins books. Children in KS1 take
home a decodable book (that they can read aloud) and a language rich book to be read to
by an adult.

5. Impact and assessment

Children have the tools to be confident, independent, and resilient learners — through exposing children to a variety of
challenging, age-appropriate texts, and children will be challenged through enquiry-led questioning, as well as
challenging their own thinking. By being exposed to a wide range of authors, genres and topics, children will have the
experience and courage to tackle the unfamiliar, and through the targeted planning of learning journeys and
deliberate links to the children’s wider learning, children will develop the skills to make their own links. By providing
children with decodable texts and challenging (whilst guiding them) through texts which are more demanding,
children will develop a transferable level of resilience. We assess children using NFER testing materials every term
and use the fluency assessments for Collins to measure fluency and accuracy in order to align children with the correct
reading materials.
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What word in the text tells us that Dad. is overjoyed? i
" A mast!” yells the dad. An excellont mast! ;

Year 1 expectation: Find words in a text that tell us how a character feels.

Year 1 expectation: Sequence a part of the story in the correct order.
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Year 2 expectation: To find new words from a question.
Year 2 expectation: Beginning to answer questions using key words.
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|, Read chapter 3.
2. How does Antonia, describe the mummy?
3. Why were the children asking where the jewellery was?
L. How did Livio. know where the office was?

5. What were the two men trijing to do to the casket?

2 TN T W @
= V;Ls-__uxu -“ l «««««« o Iings

ih’:n[ml‘. says H;_,L U - Uw: s euell

U\.M wsete_inkec \'u\
J

e e e e

L e o Ll RO
Tt oy L E 1ok

L |

Al

Year 3 expectation: To draw on previous knowledge to order the text.
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Year 3 expectation: To identify key language and annotate meaning in the text.
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Year 4 expectation: To talk and identify differences between the main characters and what they do.

Year 4 expectation: Can explain why a character might be thinking or feeling by using the text.
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Year 5 expectation: Match the evidence to words that would show Varjak’s emotions.

Year 5 expectation: Annotate for expression and identify new words.

Year 5 expectation: Review what we know about the character’s actions and behaviour.
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Year 6 expectation: To compare the characters using evidence to justify.
Year 6 expectation: To make clear inferences justifying with P.E.E and the text.
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6. Staff CPD

All teaching staff receive 1:1 instructional coaching, delivered by a trained coach from the senior
leadership team. These fortnightly meetings follow a programme based around cognitive load theory
and quality first teaching. Staff questionnaires and audits are completed at two points in a year, to
signpost subject knowledge support. Subject leaders have a 1:1 session, each half term, with senior
leaders, to develop action plans and support for their curriculum area. Teachers also receive 1:1
coaching with either the subject lead or our lead practitioner in planning and delivering a reading unit.

Teachers are provided with:

e Detailed medium term planning.

e Access to resources and planning from Read and Respond.

High quality texts to match the read and respond guides.

Rapid catch-up planning, resources, and assessments to aid children who need extra support.
SEND Little Wandle reading resources and assessments.

Reading Rationale



